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Introduction

Thi tudy aim toaddre the educational problem faced by the Tur i h community in We tern Thrace living in Greece from the
pa t to the pre ent. Our autonomou and private education y tem, which i important for the continuation of our Tur i h identity,
language and culture, ha been di mantled by the tate’ intervention and arbitrary practice over the year .

Thi tudy addre e the problem faced over the year by the Tur i h community in We tern Thrace, which wa granted national

minority status in Greece under the 1923 Treaty of Lausanne, in the field of education within the historical process. The problems

encountered in indergarten , primary chool , econdary chool , high chool , and religiou chool within the Tur i h chool
y tem are pre ented under eparate heading .

Thi  tudy reveal how our Tur i h chool y tem, regi tered a private chool and granted autonomy, wa di mantled by the
state as a result of changes in laws and regulations and arbitrary practices. It also includes the advocacy and lobbying efforts of
ABTTF, the international repre entative of the Tur i h community in We tern Thrace.

The conclu ion of the tudy include our demand for the autonomy of the Tur i h chool y tem, which wa granted autonomy
through international agreement , to be re-in tated in order to re olve the current problem .

The additional section at the end of the study presents the fieldwork conducted by our institutions active in the field of education in
our region with parent , teacher and board member , along with the ob ervation anda e ment related to the re ult .

With thi  tudy, we aim to reach you a the voice of the Tur i h community in We tern Thrace in the international arena and to gain
your upport for the right to education in the mother tongue, which i of critical importance for our future generation , and for the full
re toration of our private and autonomou education y tem, guaranteed by the treatie .

Halit HABIP OGLU
ABTTF Pre ident
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Where is Western Thrace?

Geographically, We tern Thrace refer to the region between
the Evros River and the Nestos River, which today defines
the Tur i h-Gree border in the northea t of Greece. Today,
of the prefecture of Evro (Meri ),

We tern Thrace con i t

Komotini(Giimiilcine) and Xanthi(iskege).

With the igning of the 1923 Treaty of Lau anne between
Tir iye and Greece, the Tur i h community in We tern Thrace
wa granted national minority tatu in Greece.
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The Private and Autonomous Education
System of the Western Thrace Turks in
the Historical Process

Greece declared it independence from the Ottoman Empire by

igning the Treaty of Edirne in 1829. Following the declaration
of independence, the right of the Tur i h community living within
the border of Greece to receive education in their mother
tongue wa en hrined in the 1881 Treaty of | tanbul, the 1913
Treaty of Athen , the 1920 Treaty of Sévre on the Protection of
Minoritie in Greece (to which Tlr iye wa not a party), and the
1923 Treaty of Lau anne.

According to the 1923 Treaty of Lau anne, the Tur i h Minority
of We tern Thrace ha the right to e tabli h, admini ter and
manage at theirown expen e, any charitable, religiou and ocial
in titution , any chool and othere tabli hment forin truction
and education, with the right to u e their own language and to
exerci e their own religion freely therein (Article 40).

A can be ob erved, education in the mother tongue, i.e.
guaranteed. Tur i h chool
tatu

Tur i h language education i
are “autonomou ” and therefore have “private chool”
granted by the aforementioned Treaty of Lau anne.

Hi torically, private and autonomou Tur i h chool have been
directly affected by developments related to the country’s own
political condition and the cour e of relation with Tur iye, a
party to the Treaty of Lau anne.

While regulation concerning Tur i h chool were being made
in national legi lation between 1923 and 1936, the Metaxa
coup in Greece in 1936 led to a hardening of attitude toward
the Tur i h community in We tern Thrace. After the coup,
the po e ion and teaching of Tur i h boo , which were
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the mean of mother-tongue education in Tur i h chool ,
wa banned without receiving permi ion from the Mini try of
Education and Religious Affairs.

In 1949, during the reign of the Fir t King, ome improvement

were made to re trictive practice of the coup regime. uring
thi period, the Tur i h community in We tern Thrace wa

granted the authority to employ teacher for Tur i h chool .
The authority to employ teacher wa granted to chool board

con i ting of three member , who were elected by parent .
School board were made re pon ible for the general operation
of the chool, with the authority to employ teacher in citie and
villages for a fixed salary. Thus, the operation of Turkish schools,
which were granted autonomy in education, wa regulated by
dome tic law.

After 1950, during the Cold War period, Tir iye and Greece
joined NATO in re pon e to the Soviet threat and danger,
mar ing the beginning of a po itive period between the two
countrie . uring thi period, a Cultural Protocol wa igned
between Turkiye and Greece in 1951. Under this Protocol, based
on the principle of reciprocity, teacher who had graduated from
teacher training college in Tur iye came to We tern Thrace for
the first time, and Greek teachers were sent to Greek schools
in Tir iye. Teacher igned
to chool belonging to
the Gree community in TUr iye on a reciprocal ba i . Young
people belonging to the Tur i h community in We tern Thrace
tudied at teacher training college
defined scholarships. At the same time, the curriculum in
Tur i h chool in We tern Thrace wa re-organi ed, and
Tur i h textboo were u ed within the cope of the Tur i h
curriculum in the e chool .

nown a “quota teacher ” were a
in We tern Thrace and to chool

in Tur iye with mutually

The po itive cour e of bilateral relation paved the way for the
opening of the first Turkish secondary and high school in our
region. The then Pre ident of Tir iye, Celal Bayar, vi ited the
region in ecember 1952 and attended the groundbrea ing
ceremony for the first Turkish Secondary and High School in the
region. The choolwa named Celal Bayar Secondary and High
School after the vi iting Pre ident.
uring thi period, the “Minority School Education Law” came
into force in 1954; ignboard bearing the word “Tur i h” were
hung on Tur i h chool , and report card and diploma were
i ued in Tur i h, the language of in truction, and Gree , the
official language of the country. This situation is proof that the
ethnic Tur i h identity of the Tur i h community in We tern
Thrace, which is denied today, was officially recognised by
the tate at that time. However, a you will ee below, today
the tate doe not recogni e the ethnic Tur i h identity of the
Tur i h community in We tern Thrace and, de pite the fact that

education in Tur i h chool continue intwo language , Gree

a thelanguage of in tructionand Tur i ha the mother tongue,
it does not use the term “Turkish” in any official documents or
corre pondence .

The cour e of relation between the two countrie ha alway
had a directimpact on the Tur i hcommunity in We tern Thrace.
Problem between Tir iye and Greece over the Cypru i ue
have re ulted in increa ed political pre ure on the Tur i h
community in We tern Thrace. uring thi proce ,in 1964, a
problem aro e over the name of the econdary chool and the
name of Celal Bayar High School wa changed to “Komotini
High School”.

When the Gree military junta eized power in 1967, all the right
of the Tur i h community in We tern Thrace were u pended.
In the year following the end of the coup, law , regulation and
practice were implemented that di mantled the autonomou
tructure in education and practically eliminated it entirely.

One of the mo t tri ing example of attempt to di mantle the
autonomous structure was the ban on the definition of “Turkish”
chool by thein pectorate under the Mini try of Education. Thi
ban wa implemented without any change to the legi lation; it

wa applied entirely arbitrarily.

One of the bigge t blow to the Tur i h chool y tem, which
wa autonomou and regi tered a private chool , wa the
junta’ ban on the election of chool board in Tur i h chool .
The board were appointed by the junta, preventing parent from
freely electing the admini tration of Tur i h chool . With the law
enacted in 1972, the definition of “Turkish School” was officially
aboli hed, and the power of the chool board re pon ible for
the operation of the chool were formally re tricted following
arbitrary practice .

Another mea ure implemented by the tate with the deliberate
and intentional aim of lowering the quality of educationin Tur i h

chool wa the e tabli hment of the Special Pedagogical
Academy of The aloni i(EPATH). Founded in 1968 by the junta
regime to train teacher for Tur i h chool , EPATH conducted
it education in Gree , with Tur i h, the mother tongue, taught
only a alanguage cour e.

Although the junta regime ended in 1974 and democracy wa

re tored in the country, the oppo ite happened for the Tur i h
community in We tern Thrace, and our right and freedom

were gradually ta en away. In tead of being aboli hed, EPATH,
which wa e tabli hed under the junta regime, continued to
exi t.

A you will read in thi  tudy, the wea ening of the private and
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autonomou Tur i h chool y tem within the cope of the right
to education in the mother tongue of the Tur i h community
in We tern Thrace ha been a tate policy implemented ince
the founding of Greece, not by individual government . In other
word , throughout the hi torical proce
negative development depending on the cour e of relation
between the two countrie , the trengthening of the autonomou
Tur i h chool y temha neverbeen the goal. On the contrary,
de pite changing condition , the long-term objective ha alway
been to wea en the education y tem by reducing it quality
and ultimately eliminate it entirely.

mar ed by po itive and

As a reflection of this state policy, the transition to democracy
did not bring about significant change in Western Thrace; on the
contrary, undemocratic method continued to be implemented
in the region. Individual who graduated from religiou  chool
belonging to the Tur i h community in We tern Thrace were
admitted to the aforementioned EPATH. Thi tep aimed to
create divi ion within our community and provided education in
Gree to individual who graduated from chool that trained
religious officials to serve in mosques in the region. When these
graduated from the academy and were appointed

to give in truction in Tur i h at Tur i h chool ,
they possessed neither the necessary proficiency in the Turkish
language nor the academic competence and pedagogical
training required to give in truction.

individual
a teacher

Article 31 of Law No. 695/1977
graduate
Mu lim teacher

tipulate that “EPATH
hall be preferred when appointing and employing
. Thi prevented the employment of teacher
who had graduated from teacher training college in Tir iye,
thu dealing a fatal blow to the policy implemented to lower the
quality of education in Tur i h chool .

The change made to the power of the board elected by
parent ’vote inthe operation and admini tration of autonomou
Tur i h chool are another blow to the autonomou
y tem after EPATH.

chool

With the 1978 “Mini terial eci ion No. 70464/29.6.178 on
the utie and Competencie of the Minority School Board in
Western Thrace” (Official Government Gazette B’ 579,1978), the
dutie and competencie of the board in Tur i h chool were
determined. This decision effectively transferred the powers of
chool board regarding the e tabli hment and management of
Tur i h chool arbitrary application of
the law was carried out through the definition of “Administrative
i cretion” found in all article of the law. ue to the broad
di cretionary power granted to the Governor, the education
y tem, which hould have been autonomou , ha been largely
di mantled. The management of privately regi tered Tur i h
chool gradually pa ed into the hand of the tate, creating

to the Governor. Thi

a complex tructure between the tate and the private chool
y tem.

A can be ob erved, the appointment of chool board by the
Governor and the employment of academy graduate rather
than graduate of teacher training college in Tlr iyein Tur i h
chool were deci ion ta en with the aim of lowering the quality
of education in Tur i h chool in the region.

Tur iye’ intervention in Cypru in 1974 and the ub equent
e tabli hment of the Tur i h Republic of Northern Cypru
(TRNC) in the north of the i land in 1983 mar ed the pea of the
period of poor relation between Tir iye and Greece. Greece,
citing the Treaty of Lau anne, claimed that there were no Tur
in Western Thrace, based on the definition of a “Muslim minority
in Thrace”; the three olde t a ociation in the region were
di olved becau e of the word “Tur i h” in their name . One
of the e three a ociation wa the We tern Thrace Tur i h
Teachers’ Union, which represented Turkish teachers working
in Tur i h chool .

Following the 1980 , when the autonomou tructure of
education wa hollowed out by legi lative change and arbitrary
practice , bilateral relation between Tur iye and Greece too a
po itive turnin the 1990 than tothe friend hip that developed
between the then Gree Foreign Mini ter George Papandreou
and Turkish Foreign Minister ismail Cem.

Thi ituation ha al o had a po itive impact on the Tur i h
community in We tern Thrace. In 1995, a 0.5 per cent quota
wa introduced to allow Tur i h tudent from We tern Thrace
to enrol in Gree univer itie , thereby facilitating acce  for
tudent belonging to the Tur i h community in We tern
Thrace. However, over the year , graduating from
Tur i h chool , where the quality of education ha declined
due to tate intervention , have lagged behind their peer in
Greek universities and have experienced serious difficulties in
higher education, which continue to thi day.

tudent

A pecial education project, the “Programme for the Education
of Mu lim Children (PEM)”, wa implemented between 1997
and 2008 with funding from the EU. However, as mentioned
above, even during a period of po itive bilateral relation , the
goal of eliminating the autonomou Tur i h education y tem
in the long term wa not abandoned. Although the language of
Tur i h, their mother tongue,
and Greek, the official language of the country, and although
thi programme wa implemented in Tur i h chool , it wa

named the “Programme for the Education of Mu lim Children”;
thi namei proofthatthe tate did not pur ue a well-intentioned
and incere policy. The programme did not aim to develop the
Gree language ill of tudent attending Tur i h chool and

in truction in Tur i h chool i
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rai e bilingual children; on the contrary, it aimed to teach Gree
to foreigner , meaning that Gree wa taughtto tudent a a
econd language. Furthermore, the programme did notta e any
tep to trengthen the mothertongue, Tur i h,a the language
of in tructionin Tur i h chool .

Following the earthquake in Greece in 1999, as a reflection
of the improvement in bilateral relation , boo  prepared by
Tar iye for tudent who had been forced to read photocopie
of old Tur i hboo foryear began tobe di tributedin Tur i h
in 2000, a had been the ca e in the pa t. Board
elections, which had not been held for years, were finally held in
2000. However, the power of the board have been reduced to
almo t nothing over time due to numerou law and regulation .

chool

A are ult, the tep ta en aimed to indirectly teer children
toward public chool rather than trengthening Gree

Primary Education in
Kindergartens

One of the most significant problem for the Turkish community

in

in We tern Thrace i the ab ence of Tur i h indergarten

providing education in the mother tongue.

Law No. 3518/2006 rendered pre- chool education compul ory
in the country, but when thi law wa implemented, the
educational autonomy of the Tur i h community in We tern
Thrace wa notta en into account. In other word , when the law
wa implemented, no eparate provi ion wa made for Tur i h
children who pea another mother tongue.

e pite the implementation of the law in primary chool
belonging to the Tur i h community in We tern Thrace,
permi ion ha not been granted to open Tur i h indergarten
within the framewor of educational autonomy. Furthermore, the
tate doe not permit the e tabli hment of private indergarten
in the region that would provide education in both Tur i h and
Gree .
Thi ituation violate the principle of equality in education.
On the other hand, the tate doe not prevent the exi tence of
German or French indergarten in the country. The tate doe
in the country providing pre-
chool education in their own native language within their own

not interfere with foreign chool

Tur i h chool . Thi ha
educationin Tur i h chool . Thi

led to a decline in the quality of
ituation ha al o cau edthe
egregation, exclu ion and marginali ation of We tern
econd-cla

ocial
Thrace Tur a citizen .

ee below, when viewed from the hi torical
per pective de cribed here, the problem at all level of
how that the tate’ education policy toward the Tur i h
community in We tern Thrace ha been aimed at eliminating
the autonomou and private Tur i h education y tem in the
long term from the very beginning.

A you will

Below, the level of education in the autonomou Tur i h chool
y tem will be examined individually, and the right to education
in the mother tongue and the problem in education will be
conveyed for each level.

Western Thrace

private school systems. Under these conditions, only children
belonging to the Tur i h community are denied the right to
receive education in their own native language, Tur i h, at the
pre- chool level.

Preventing Tur i h children who pea another mother tongue
and who are Gree citizen from e tabli hing chool that allow
them to receive education in their mother tongue without an
objective and reasonable justification constitutes discrimination.

Today, Tur con titute 55 per cent of the population in Rodopi,
45 per cent in Xanthi and 10 per cent in Evro . There are 43
public indergarten in Rodopi, 49 in Xanthi and 81 in Evro ,
but there i indergarten in any of the e three
prefecture where the native language i Tur i h.

not a ingle

Since indergarten education i compul ory, Tur i h familie
have no choice but to end their children to public indergarten
and children attending public indergarten experience a rapid
detachment from their mother tongue due to the fact that the

language of in tructioni exclu ively Gree .

The Culture and Education Foundation of We tern Thrace
Minority (PEKEM)', which operate in We tern Thrace,
applied to open bilingual nur ery chool in the village of

" PEKEM is a non-profit, foundation-type company established in Xanthi(iskege) on 7 May 2007 with 44 founding members. PEKEM’s fundamental

mission is to support scientific research and cultural studies related to Western Thrace and the Turkish minority, to co-operate with local and foreign

in titution and organi ation in accordance with the company’ article ofa ociation, and to rai e the educational and cultural level of the Tur i h

community in We tern Thrace by opening educational in titution .
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Thamna (Esekgili) and Selero (Gokgeler) among the private
indergarten exi ting in Greece, but the application wa

rejected. Con equently, the matter ha been ta en to court.
The first hearing of the case concerning the application for the
chool in Thamna wa expected to be held on 16 November
2022, but the hearing ha been po tponed to 25 September
2024. The hearing for the ca e in Selero wa expected to be
held on 14 December 2022, but was finally held on 26 June
2024. However, the outcome remained unchanged; PEKEM’

application to open bilingual indergarten were rejected.

A oftoday, therei nota ingle indergartenin We tern Thrace
that provide education in the mother tongue, i.e. Tur i h, and
Tur i h children have no choice but to attend public chool .
Many children find it difficult to adapt to public kindergartens
where only Greek is used. After a difficult adaptation process,
Tur i h children are faced with the choice between Tur i h
primary schools and public primary schools after finishing
indergarten. Increa ingly, familie are choo ing to end their
children to public primary chool . A we have alway aid, thi

ituation i an indirect re ult of a deliberate tate policy aimed at
the long-term elimination of the Tur i h chool y tem.

Primary Schools

According to the Treaty of Lau anne, Tur i h chool inWe tern
Thrace belonged to the Tur i h minority and had a private and
autonomou functioning, meaning that all chool expen e and
management were al o the re pon ibility of the community.
Every Tur i hvillage ha it own charitable foundation, and the
village chool, mo que and land are managed by a board of
tru tee elected by the community. The chool ’expen e were
covered by the rental income generated by the foundation and
donation from parent . The management of the chool wa

the re pon ibility of a committee elected by the parent .

With the 1923 Treaty of Lau anne granting autonomy in
education, Tur i h chool provided education in two language :
Tur i h and Gree . Even during the Second World War, when
the region wa under Bulgarian occupation, bilingual education
continued in Tur i h chool , thi timein Tur i h and Bulgarian.
After the war, with the return of We tern Thrace to Greece,
educationwa organi edin Tur i hand Gree , and report card
and diploma were i ued in both language .

In ummary, the y tem of private and autonomou Tur i h
schools has suffered greatly over the years due to state
intervention, and educational autonomy ha been largely
di mantled.

However, in addition to the Treaty of Lau anne, international
treatie to which Greece i a party al o tipulate that the child’
mother tongue mu t be protected and the right to education in
the mother tongue mu t be ob erved, and that the tate ha
re pon ibilitie and obligation in thi regard. Article 4(4) of the
UN Declaration on the Rights of Persons Belonging to National
or Ethnic, Religiou and Lingui tic Minoritie , Article 18 and 22
of the UN International Covenant on Civil and Political Rights,
Article 2(1) of the UN International Covenant on Economic,
Social and Cultural Right , Article 13, 14 and 15, Article 7 of the
UN International Convention on the Elimination of All Forms of
Racial Discrimination, Articles 28 and 29 of the UN Convention
on the Right of the Child guarantee the principle of education
in the mother tongue and equality in education.

However, the tate i pur uing the oppo ite policy, deliberately
implementing mea ure aimed at undermining the private and
autonomou Tur i h chool y tem. Our country per i tently
avoid becoming a party to the Framewor Convention for the
Protection of National Minoritie (FNCM) and the European
Charter for Regional or Minority Language (ECMRL) of the
Council of Europe.

Another major blow to the Tur i h community in We tern
Thrace’ autonomy in education wa dealt following Law No.
694/1977 and Mini terial ecree No. 55369/1978. While
educationin chool continuedinTur i hand Gree ,the chool
were de ignated a “Minority School ” rather than Tur i h
chool , and report card and diploma were prepared only in
Greek. This practice continues today, and the official language
of corre pondence in Tur i h chool i al oexclu ively Gree .

The decline in educational quality in primary chool , which
the state has attempted to render ineffective through laws,
decree and mini terial deci ion , ha led to an increa e in
the number of parent choo ing the public chool y tem over
time. The ame cenario ha been applied in Rhode (Rodo )
and Kos(istankdy). This situation heightens our concern that
the region will eventually experience a imilar outcome to what
happened in Rhode and Ko . When Rhode and Ko were
tran ferred from ltaly to Greece under the 1947 Treaty of Pari ,
the Tur i h community on the i land had it own chool and
provided education in Tur i h. The three Tur i h chool in
Rhode andthetwo Tur i h chool inKo wereclo edin 1972
and have never re-opened. Today, the state defines the Turks
living in Rhode and Ko a “Mu lim Gree ”

THE RIGHT TO EDUCATION IN MOTHER TONGUE AND STATE INTERVENTION IN THE
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Structural problems in
primary schools

A tated above, private and autonomou Tur i h chool
two curriculum con i ting of Tur i hand Gree le on . Since
the ethnic Tur i h identity of the Tur i h community in We tern
Thrace i not recogni ed, there are currently two curriculum
in Tur i h chool : the “Minority Programme” and the “Gree
Programme”, a de ignated by the tate.

run

In accordance with the 1957 Mini terial ecree i ued under
the 1951 Tur i h-Gree Cultural Protocol, the objective and
principle of the Tur i h language, cience, mathematic ,
geometry, life tudie , art, mu ic and phy ical
education cour e taughtinTur i hwithinthe Tur i hcurriculum

have been determined.

ill , religiou

ue to the changing number of cla room in chool , period

al o have changed. However, when we loo at the number
of le on in the Tur i h and Gree curriculum following the
igning of the Treaty of Lau anne, we can ob erve that in the
early year , the number of le on taughtin Tur i hwa more
than tho e taught in Gree , but over the year thi
ha rever ed. Over time, the curriculum ha been changed by
numerou circular , and the number of le on taughtin Gree
ha teadily increa ed.

di tribution

Today, ubject uch a Tur i h, Mathematic , Science,
Religiou Culture, Art and Mu ic are taught in Tur i h, while
ubject uch a Gree , Hi tory, Geography, Civic and Life
S ill are taught in Gree . In primary chool
four grade , Phy ical Education i taught in Tur i h, but in
chool with more than four grade , iti taughtin Gree a a
ubject. Similarly, Engli hi al otaughta a ubjectin Gree .
Today, in ix-year primary chool , the total number of Tur i h
le on ha been reduced from 126 hour to 83 hour . The total
number of le on taughtin Gree ha been increa ed from 60
hour to 112 hour . However, in autonomou Tur i h chool ,
the number of le on hould be divided equally between
Tur i h and Gree , maintaining a balance between the Tur i h
and Gree curriculum .

with fewer than

Another
Textboo

tructural problem in primary chool i textboo

for ubject taught in Gree are di tributed free of
charge by the Mini try of Education, a i the ca e in other
public chool . The real problem lie with Tur i h textboo

According to the 1951 Cultural Protocol between Tir iye and
Greece, Tur i h textboo hould be prepared by Tur iye and
di tributedinTur i h chool afterapproval bythe Gree Mini try
of Education. However, for many year , Tur i h textboo

not di tributed to Tur i h chool . In particular, after 1970,

were

Greece did not allow the u e of boo ent from Tar iye, and
thi  ituation continued until the 1999 earthqua e. A are ult of
the po itive impact of the 1999 earthqua e on relation between
the two countrie , boo ent from TUr iye arrived in Greece;
however, problem with the Mini try of Education’ approval
and the di tribution of boo to chool continued until the 2005-
2006 school year. Until that year, the textbooks used in primary
chool were old edition , which were photocopied and u ed in
cla room . Thi problem wa re olved in 2006 with the arrival
of new textboo  from Tur iye.
A tated above, the teacher hortage in Tur i h chool al o
seriously affects the quality of education. The fact that Western
Thrace Tur  who graduated from Tir iye were not employed
and only EPATH graduate were employed in Tur i h chool
ha led to a decline in the quality of education provided in our
chool .EPATHwa clo edin 2010 and replaced by department
affiliated with the Faculty of Education at Aristotle University
of The aloni i but thi i far from olving the problem in
education.

On the other hand, Gree teacher who teach Gree language
cour e donot now Tur i h, and de pite wor ing in the private
and autonomou Tur i h chool y tem, they do not have
eparate pedagogical training. The tate doe not provide
pecial training for teacher who teach in Gree , nor doe it
meet the reque t of Tur i h teacher who teach in Tur i h for
in- ervice training and eminar in Greece or Tir iye.

In ummary, de pite the autonomy of the Tur i h chool y tem
being guaranteed in treatie , the overall quality of education in
Tur i h primary chool , which truggle with chronic problem
due to tate intervention, lag behind that of Gree public
chool .

Init 2015 report on Greece, the European Commi ion again t
Raci mand Intolerance (ECRI) noted thatthe ituationin Tur i h
chool wa generally due to a lac of teaching re ource
(http ://rm.coe.int/fifth-report-on-greece/16808b5796).The
Commi ion tated that thi
tandard and achievement level among Tur i h children and,
con equently, to their ocial and economic exclu ion.

ituation lead to lower educational

A detailed in the hi torical proce , thi ituation i a
manife tation of the tate policy aimed at completely eliminating

the Tur i h chool y teminthelongterm,a in Rhode and Ko .
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The rapid decline in the
number of primary schools

Loo ing at the number of Tur i h chool
Tur i h community in We tern Thrace, a hoc ing overall
picture emerge . While there were 305 Tur i h primary chool
in 1930, the number of Tur i h primary chool in the 1954-
1955 chool year wa 292.

belonging to the

ue to migration to European countrie and Tir iye a are ult
of changing political condition over time, the number of chool
ha decrea ed, with 76 primary chool
bringing the total to 229.

clo ing in 70 year ,

However, the dramatic decline in the number of Tur i h primary

chool occurred after 2010. In 2010, a part of au terity
measures to combat the economic and financial crisis, the
government decided to temporarily u pend the activitie of
public chool with fewer than nine pupil for three year and
to clo e them if the number of pupil did notincrea e after three
year .

However, thi method which wa applied to public chool wa

al o unfairly applied to private and autonomou Tur i h primary
chool . According to the Treaty of Lau anne, the Tur i h
minority ha the right to e tabli h, admini ter and manage it

own chool , but thi autonomy wa again ignored and Tur i h
primary chool were al o clo ed on ground that they had low
number of tudent .

Number of Number of
Clo ed School Clo ed School

Clo ure deci ion 18 31

from
the Mini try of Number of Number of
Open School Open School

Education and
170 133

Religious Affairs
2011 I I

Number of
Open School

226

[

Number of
Clo ed School

Number of
Open School

In the 2009-2010 chool year, there were 194 Tur i h primary
chool in We tern Thrace. When the Mini try’ deci ion wa
implemented in 2011, the number of Tur i h primary chool
was 188, but this figure fell to 170 in 2014, 164 in 2015, 133 in
2016, 130in 2017, 128 in 2018, 123in 2019, 115in 2020, 103 in
2021, 99 in 2022, 90 in 2023, 86 in 2024, and 83 in 2025.

A can be ob erved, thi practice ha become a y tematic
tool of di crimination again t the Tur i h community in We tern
Thrace. Since 2010, there ha been a very rapid decline in the
number of Tur i h primary chool . Thi i becau e the clo ure
deci ion were ta en unilaterally without any con ultation with
the Tur i h community in We tern Thrace, and the clo ure
deci ion were communicated to the chool .

The number of Tur i h primary chool belonging tothe Tur i h
community in We tern Thrace ha fallen rapidly due to the
u pen ion and ub equent permanent clo ure of chool with
fewer than nine pupil . Familie wi hing to end their children
to Tur i h primary chool
primary chool in neighbouring village via tran port education
due to the clo ure of the Tur i h primary chool in their own
village. However, the chool tran portation y tem al o bring
other problem . For thi rea on, familie have begun to prefer
ending their children to public chool .

are forced to end them to Tur i h

Number of Number of Number of
Clo ed School Clo ed School  Clo ed School

2 8 4 4

Number of Number of Number of
Open School Open School Open School

115 99 86

I 2021 I 2023 I 2025

130

I 2019

2003 l 2010 l 2014 1 2016 l
Number of Number of
Open School Open School
188 164
Number of Number of Number of
Clo ed School Clo ed School Clo ed School

32 6 6 3

Number of
Open School

194

A agreed, the tate will improve education by upgrading private
and autonomou Tur i h chool inline with the demand of the
Tur i hcommunity in We tern Thrace. In tead of creating equal
opportunitie , it ha prioriti ed the Gree public chool y tem.

Allorgani ation repre entingthe Tur i hcommunity in We tern

Thrace indicate that the mo t pre ingi uei education, but

Number of
Open School
130
Number of
Clo ed School

2018 l

Number of
Open School

123

2020 1 2022 1 2024 l

Number of Number of Number of
Open School Open School Open School

103 90 83

Number of Number of Number of Number of
Clo ed School Clo ed School Clo ed School  Clo ed School

5 12 9 3

the tate ignore their complaint and demand .

Under the current conditions, more families will choose Greek
public chool , which will re ult in the di appearance of private
and autonomou Tur i h chool in the long term, a planned
by the tate.
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Secondary and High Schools

In the prefecture of Xanthi and Komotini, where the Tur i h
community in We tern Thrace i concentrated, there are two
private Tur i h econdary chool

chool .

and two private religiou

The bigge t problem at econdary level i the number of
chool . A mentioned earlier, the Tur i h community in
We tern Thrace con titute the majority in Rodopi and nearly
half of the population in Xanthi.

In contra t, while there i
and high chool in Rodopi, there are 14 public econdary
chool and 9 public high chool , ma ing a total of 23 public
econdary and high chool .

only one private Tur i h econdary

In Xanthi, there i al o only one private Tur i h econdary and
high chool. However, there are 20 public econdary chool
and 9 public high chool . The total number of public econdary
and high chool i 29.

In Evro , although Tur ma e up 10 per cent of the population,

there i not a ingle Tur i h econdary and high chool. In
contra t, there are 27 public econdary chool and 15 public
high chool .

The two private Tur i h econdary and high chool in Rodopi
and Xanthi hould be admini tered and operated li e other
private econdary chool in Greece, butthe e two chool are
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al ounder tate managementand upervi ion.

In other word , while the tate doe notintervene in other private
chool in the country, it determine the number of tudent
and the enrolment procedure for the two econdary and high
belonging to the Tur i h

chool regi tered a private chool

community in We tern Thrace.

According to the law, the headma ter i a teacher belonging
to the Tur i h community in We tern Thrace, while the deputy
headma ter i a Gree teacher who i a civil ervant. Both
private Tur i h chool are under the control of the Coordination
Office of Minority Schools.

A a recent example of thi ituation, Ea tern Macedonia
— Thrace Regional irectorate for Primary and Secondary
Education appointed new principal to two private Tur i h
econdary and high chool init deci ion dated 2 September
2024, without ta ing into account the opinion of the board of
tru tee .Inajoint tatementpubli hed on4 September 2024, the
chool board of the Xanthi Tur i h Secondary and High School
and the Komotini Tur i h Secondary and High School tated
that that the e appointment , that are contrary to the power
exerci ed by the board , violated international and bilateral
treatie concerning the education of the Tur i h community,
international law, and the cu tom that had been applied until
now. However, the relevant department of the Mini try did not
ta e thi objection into con ideration.

THE RIGHT TO EDUCATION IN MOTHER TONGUE AND STATE INTERVENTION IN THE
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Prefecture of
Xanthi(iskege)
Secondary/High

School
Public: 29
Minority: 1

Komotini Private Turkish
Secondary and High School

The Celal Bayar Tur i h Secondary and
e tabli hed a a private chool in Komotini, i

High School,
indicative of

the good relation between Tur iye and Greece in the 1950 .

Following the Gree
chool began by decree and wa completed in four month .

Prefecture of
Rodopi(Rodop)
Secondary/High

School
Public: 23
Minority: 1

Prefecture of
Evros(Merig)

Secondary/High
School

Public: 42
Minority: 0

ing’ vi it to Tlr iye, con truction of the

The distribution of subjects and timetable for the first year of secondary school are as follows:

Course Section Course Name Course Hours
Turkish Turkish Language and Literature )
Turkish Religious Education 2
Turkish Physics S
Turkish Chemistry 2
Turkish Biology 1
Turkish Maths 5
Turkish Foreign Language )
Turkish Physical Education 2

Greek Greek Language (Ancient) 9
Greek History 2
Greek Computer Science 1
Greek Project 3
Total 12 36

THE RIGHT TO EDUCATION IN MOTHER TONGUE AND STATE INTERVENTION IN THE
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Initially named “CELAL BAYAR HIGH SCHOOL” when it wa
first established in 1952, the school continued to operate under
the name “Komotini Mu lim Secondary and High School” until
2001; after 2001, it wa renamed “Komotini Minority Secondary
and High School.”

Today, the Komotini Private Tur i h Secondary and High School
inha 18 cla room . It al o ha a computer lab, mu ic room,

Xanthi Private Turkish and
Secondary High School

In 1952, when Celal Bayar Secondary and High School wa
opened, a reque t wa ent to Athen to open a econdary
and high chool in Xanthi, and a delegation from the Tur i h
community in We tern Thrace met with the then Mini ter of
Foreign Affairs. Following negotiations that lasted until 1965,
thi reque t wa accepted, but a it wa to be e tabli hed a
a private chool, a name had to be given a the owner of the
high school. Muzaffer Salihoglu, the Community President at
the time, wa nominated, and the chool too it name from him.

The Xanthi Private Tur i h Secondary and High School opened
in a building nown a the “Small School” at the econdary

chool level. A the number of tudent increa ed, the chool
building became inadequate, so Muzaffer Salihoglu applied to
the Xanthi Governor's Office requesting a new location. The
Governor’'s Office deemed Salihoglu’s request as appropriate,
and a building that had previou ly belonged to the governor’
office was designated as the location for the high school section
of the chool.

The Xanthi Private Tur i h Secondary and High School moved
to its current building in 1970. The building has two floors and
a total area of 735 quare metre , both indoor and outdoor. A
with the Celal Bayar Secondary and High School in Komotini,
the econdary and high chool in Xanthi were al o incorporated
into the private and autonomou Tur i h chool y tem, and
name wa changed to “Xanthi Minority Tur i h
Secondary and High School”.

the chool’

What happened during the demands and protests for a new
school building?

The current building of the private Tur i h econdary and high

chool in Xanthi wa built in the late 19th century and wa u ed
a a tobacco warehou e during the Ottoman period. It ha a
basement and two floors, a significant portion of which is made
of wood, and in it current ftate, it lac quality and modern
educational facilitie .

phy ic , chemi try and biology lab , and a library. All ubject
taughtin the econdary and high chool comply with thi law and
have been implemented in the ame manner for many year . In
the high chool ection, ubject ucha Tur i h Language and
Literature, Religion, Mathematic , Phy ic , Chemi try, Biology,
Foreign Language, and Phy ical Education are taughtin Tur i h,
while ubject ucha Gree Language and Literature, Hi tory,
Principle of Law, and Computer Science are taught in Gree .

The Tur i hcommunity in We tern Thrace ha been demanding
a new chool building in Xanthifor year , but the government
ha turned a deaf ear to the e demand .

Despite a significant increase in student numbers after 2010,
no new building wa con tructed, forcing tudent to u e even
the ba ement a cla
account the demand of tudent , parent andthe chool board
for a new chool building, the Tur i h econdary and high
witched to double- hift chooling in 2015 on ground

that there were insufficient classrooms. Accordingly, one group
of tudent attended chool in the morning and another group
in the afternoon.

room . However, in tead of ta ing into

chool

In 2017, the then Prime Mini ter of Greece, Alexi T ipra ,
vi ited the chool and pledged that a new chool building would
be con tructed, but unfortunately, thi promi e wa not ept.
The long- tanding demand for a new chool building wa
per i tently ignored, ultimately leading to prote t in 2019.

In 2019, when the number of tudent at the chool reached
740, the double- hift chooling y tem wa implemented again.

Ultimately, due to the failure to respond to the demands of
the Tur i h community in We tern Thrace, Tur i h tudent ,
parent and board member in Xanthi organi ed a prote t on
23 September 2019 to ma e their voice heard. Two thou and
people too partin thi demon tration.

A there i only one Tur i h econdary and high chool in
Xanthi, the fact that Tur
area in Xanthi have to come to chool in two group , one in the
morning and one in the afternoon, ha brought other problem
in practice. For thi rea on, ome Tur i hfamilie have enrolled

living in village and mountainou

their children in Gree public econdary and high chool clo er
to the village where they live.

In 2019, the number of pupil at the chool reached 740, it
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highe t level, after which the number of pupil at the chool
ha declined every year. In addition to the overall decline in the
number of pupil , the main rea on for thi decline ha been the
double- hift chooling y tem, a Tur i h pupil who did not
want double- hift chooling went to public econdary chool
that did not have a the aforementioned y tem.

On the other hand, the low quality of education at the chool
and the guidance that public econdary and high chool were a
better choice for the children’s future, as a reflection of deliberate
tate policy, al o played a role in the e tudent ’ preference for
Greek public secondary and high schools. Unfortunately, these
directive al o aim to eliminate the private and autonomou
Tur i h chool y tem in the long term.

Even after 2019, de pite the School Family A ociation and the
School Board sending letters to official authorities and requesting
a new chool building, the letter remained unan wered.

In 2023, even though the number of tudent atthe chool did
not require double- hift chooling, the irectorate for Secondary
Education in Xanthi in i ted on continuing thi double- hift-
chooling y tem, which i not implemented in public chool

in Greece.

A are ult,aprote twa decided upon on 15 September 2023,
and the prote t action, which began on 18 September, la ted
for 11 day until 28 September. Tho e who participated in the
prote t demanded an end to the aforementioned y tem and a
new chool building.

A are ult of the prote t in 2023, double- hift chooling wa

di continued, butthe choolbuildingi ueha notbeenre olved
to date. The Board and the School Parent * A ociation of the
Xanthi Private Tur i h Secondary and High School ent a letter

Religious Schools

Religiou chool , formerly nown a madra a , e tabli hed
to train religious figures to serve in the mosques belonging to
the Tur i h community in We tern Thrace, are educational
in titution thathave exi ted in the region ince the Ottoman Empire.
With the Treaty of Lau anne, the Tur i h Minority in We tern
Thrace was granted autonomy in the fields of education and
religion, and the admini tration and management of the e
religiou chool al o became the re pon ibility of the Tur i h
community. With the law enacted, religiou
defined within the Turkish school system, just like other Turkish
chool . A inother Tur i h chool ,le on inthe e religiou
chool are taught in two language : Tur i h, the mother

chool were

to Prime Mini ter Kyria o Mit ota i in May 2024, reque ting
a new chool building, but thi initiative al o went unan wered.

The School Board and the School Parent *A  ociation forwarded
their reque t for a new chool building to the Pre ident, the
Prime Minister and the Ministry of Education, Religious Affairs
and Sport in November 2024; however, they have not received
are pon e fromany in titution.

The i ue wa al o brought before Parliament, where on 16
ecember 2024, HU eyin Zeybe , Member of Parliament for New
Left in Xanthi, que tioned the Mini try of Education, Religiou
Affairs and Sport regarding the building problem and the request
for a new building for the Xanthi Private Tur i h Secondary
and High School. eputy Mini ter Zetta Ma ri re ponded that
the chool’ current building wa adequate and afe and that
there wa no need for a new chool building. The i
brought to the attention of the Xanthi Municipal Council, which
tated thatthe choolwa not underthe municipality’ juri diction
but wa entirely under the Mini try of Education. After lengthy
corre pondence and confu ion over juri diction, the Mini try
of Education finally decided to restore and renovate the school
building. However, re toration i only a temporary olution to
the building problem. Since the chool building i a “li ted and
protected tructure”, exten ive re torationi notpo ible.

uewa then

A one can ob erve, the demand for a new chool building for
the only private Tur i h econdary and high chool in Xanthi
ha till not been met. Thi i
aid, tate policy aim to eliminate the Tur i h chool y tem.
Therefore, following a delaying tactic under the gui e of inter-
in titutional confu ion of authority, the Mini try will promi e
limited re toration wor , creating the impre ion that it ha
re olved the i ue, and once again turn a deaf ear to the
demand of the Tur i h community.

becau e, a we have alway

tongue, and Greek, the official language of the state.

Following the opening of Special Pedagogical Academy of
The aloni i (EPATH) in 1968, tudent graduating from the e
religiou
and tho e who graduated from there were employed a teacher
in private and autonomou Tur i h primary chool .

chool were admitted to EPATH without examination,

Today, there are two religiou chool in Komotiniand Xanthi.
In the e religiou chool , wherele on aretaughtin Tur i h,
Arabic and Gree , the curriculum i largely in Gree , and

objection to thi have not been met with are pon e.
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In  ecember 2020, the ignboard of the religiou chool in
Komotini and Xanthi were replaced, and the word “Minority” on
the ignboard wa replaced with “Mu lim”. Thi ituationi al o
a maliciou practice by the tate to eparate religiou chool
from the Tur i h chool y tem and deprive them of the ame
tatu and right .

The Law on the Improvement of Special Education and Other
Emergency Provisions, dated 29 July 2020 and numbered
4713/2020, i ued by the Mini try of Education and Religiou
Affairs, is another example of the state’s direct intervention in
the operation of religiou  chool in the region. Thi i becau e
the amendment to the law provide for the appointment of
deputy mufti , who are religiou repre entative appointed by
the government but not recogni ed by the Tur i h community in
We tern Thrace, a chairmen of the chool board of of the e
two religiou  chool .

Furthermore, in a joint decision taken on 31 July 2021, the
Ministry of Education and Religious Affairs and the Ministry of
the Interior provided for the appointment of religious officials to

religiou chool in Komotini and Xanthi, again in accordance

with Law No. 4115/2013, which the Tur i h community in
We tern Thrace ha reque ted be repealed.

Thi law e entially provide for the appointment of 240
religious officials in mosques and schools belonging to the
Tur i h community in We tern Thrace, under the authority of
mufti appointed by the tate, whom the Tur i h community
doe not recogni e. Than to the reaction of the Tur i h
community, which ha oppo ed thi law from the out et and
demanded its repeal, no religious officials have been appointed
to any mo que in the region to date, with the exception of a few
mosques affiliated with the appointed mufti. However, the state
has employed religious officials who are not competent in their
field and do not even have a university degree to teach optional
| lamic tudie in Gree in tate chool in the region under thi

law.

A can be under tood, appointing appointed mufti to the
chairman hip of the board of religiou chool and employing
religious officials in religious schools under the aforementioned
law e entially mean ta ing religiou chool away from the

Tur i h community.

The Issue of the Administration of
Autonomous Turkish Schools

A tated above, the operation, admini tration and upervi ion
of Tur i h chool belonging to the Tur i h community in
We tern Thrace are the re pon ibility of the Tur i h minority
it elf.

The operation and admini tration of private and autonomou

Tur i h chool i the re pon ibility of a board con i ting of
three member elected by the parent ’ vote . Within the cope
of educational autonomy defined by the Treaty of Lausanne,
the first legal regulation concerning the school boards was
enacted by Law No. 3065/1954. School board are re pon ible
for over eeing the chool’ income and expenditure, paying the
alarie and in urance of contracted teacher from the money
collected from parent , en uring the maintenance of the chool’

movable and immovable property, and, mo t importantly,
repre enting parent atthe chool.

However, tate intervention and the Mini try of Education’
arbitrary practice increa ed over time, and the chool board
exerci ed their authority to employ and appoint teacher for the
la ttime in the 1970-71 chool year.

With Law No. 694, enacted in 1977, the management of Tur i h

chool wa changed from being directly elected by the parent
of the tudent to the governor electing three people from a
list of no more than fifteen. With Law No. 695, enacted in the
ame year, the chool board were al o tripped of their right to
appoint teacher .

Furthermore, a mentioned above, thi law
teacher
be employed primarily from among EPATH graduate , thereby
excluding Gree citizen who were member of the Tur i h
community in We tern Thrace and who were teacher who had
graduated from teacher training college in Tdr iye.

tipulated that

who would teach Tur i h in Tur i h chool would

Their employment in chool ha been prevented. In other
word , by largely tripping the chool board of their power
and employing EPATH graduate a Tur i hlanguage teacher
in Tur i h chool through tate intervention, a deliberate and
irreparable blow ha been dealt to our private and autonomou
chool y tem.

Over the year , the power of chool board have been revi ed
many time , and the power they po e ed have been

increa ingly re tricted. With the Mini try eci ion i ued in
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2002, the chool board lo ttheir authority over Tur i h chool
and were ta ed only with ma ing chool expenditure without
the approval of the education directorate . In other word , our
right to manage our schools autonomously, as defined in 1923,
wa ta enaway fromu .

e pite appearing to comply with the legi lation throughout
hi tory, arbitrary practice have continued. An example of thi

ituation occurred in the la t chool board election . A the
chool board in Tur i h chool are elected every three year

for the school boards whose term of office expired on 31
ecember 2023, Ea tern Macedonia — Thrace Regional
irectorate for Primary and Secondary Education, ent a call

for candidacy for the election to be held on 20 ecember 2023

to the chool on 4 ecember 2023, tipulating that candidacy

application by 8 ecember. Con idering that two of the four
day de ignated for the ubmi ion of candidacie fell on
wee end ,iti po ibleto aythatthe irectorate for Education
deliberately eta hort deadline forthe ubmi ion of candidacy
application .

Developments at the International Level

e pite our autonomy in education, the Tur i h private chool

y tem ha been wea ened and degraded due to year of tate
intervention and arbitrary practice . ABTTF, the repre entative
of the Tur i h community in We tern Thrace in the international
arena, ha been the voice of the community internationally ince
it e tabli hment in 1988, defending the right of the Tur i h
community in We tern Thrace.

The problems in education are reflected in international reports
a are ultof ABTTF wor with international organi ation .

Regarding the indergarten i ue, Gay Mc ougall, former
Independent Expert on Minority Issues at the UN, stated in
her 2008 country vi it report to Greece (http ://www.refworld.
org/reference/mi _ion/unhrc/2009/en/66463) that the bilingual
indergarten would enable both Tur i h and Gree to be
learned better from an early tage and would therefore provide
benefits in terms of integration and offer minorities more options
regarding whether or not to attend Gree public primary chool .

The ame i ue i al o addre ed in the 2015 report of the
European Commi ion again t Raci m and Intolerance (ECRI).
ECRI empha i e that children’ right to attend chool mu t not
be jeopardi ed; the report note that authoritie mu t ta e all
nece ary tep toen ure acce to bilingual or monolingual

primary chool according to parent ' preference .

al o been rai ed in the
ubmitted to the

The i ue of indergarten ha
European Parliament. A petition wa
European Parliament’ Committee on Petition (PETI) in
2019 (http ://www.europarl.europa.eu/ _petition /en/petition/
content/0058%252F2019/html/Petition-%2528Gree %2529-
on-teaching-Tur i h-in-pre- chool-education-to-children-
belonging-to-the-Tur i h-community- _in-We tern-Thrace). In
addition, a complaint wa lodged with the Gree  Ombud man in
February 2020, and in May 2020, a letterwa ent to the Mini ter

of Education regarding the lac of bilingual indergarten within

the current educational autonomy and the rejection of the
application to e tabli h indergarten .

However,nore pon ewa received from eitherthe Ombud man
or the Mini try of Education. The European Parliament’
Committee on Petition al o concluded that education fall
within the competence of Member State and that it ha no
authority to intervene in thi matter.

A no olution to the problem could be found, following the
initiative of ABTTF, MEP  ubmitted a que tion for written
answer to the European Commission on 6 July 2023 titled “
Acce to high-quality pre chool education for children from the
Tur i h-minority community in We tern Thrace (Greece)”. The
que tion for written an wer noted that the Tur i h community
in We tern Thrace living in Greece ha the right to e tabli h
and manage it own chool within the cope of it educational
autonomy, but that the number of bilingual Tur i h primary
chool ha decrea ed due to the tate’ approach._(http ://
www.europarl.europa.eu/doceo/ document/E-9-2023-002144

EN.html).

The que tion al o tated that de pite the Tur i h community’

educational autonomy in We tern Thrace, the fact that children
belonging to the Tur i h community are deprived of pre- chool
education in their mother tongue create inequality in education.

At econdary chool level, the i ue of double- hift chooling
and the new chool building at the Xanthi Private Tur i h
Secondary and High School, which ha been ongoing for year
ha once again been brought to the attention of the European
Parliament. Regarding the 11-day “Noto ouble-Shift Schooling”
prote tin 2023, Member of the European Parliament Fran oi
Alfon i (France, Green /EFA), Lorant Vincze (Romania, EPP),
Herbert Dorfmann (ltaly, EPP) and Jana Toom (Estonia,
Renew Europe) ubmitted a que tion for written an wer to
the European Commi ion titled “ ouble- hift chooling
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in We tern Thrace”. (http ://www.europarl.europa.eu/
doceo/ document/E-9-2023-003346 EN.html). In the que tion
for written an wer, MEP a ed the European Commi ion how
it would protect the rights of EU citizens belonging to a national
minority and en ure equal acce to quality education in the
aforementioned region of Greece, thereby pre erving lingui tic
and cultural diver ity. However, the European Commi ion ha
indicated that the olution to the problem lie in Greece, tating
that education fall under the authority of the member tate .

Therefore, there pon e provided by the European Commi ion

reiterate that education fall within the national overeignty of

Conclusion

The autonomou tructure of the Tur i h community in We tern
Thrace in education, who e tatu and right were e tabli hed
by the 1923 Treaty of Lau anne, ha been largely di mantled
today. A tipulated by the Treaty, the Tur i h community in
We tern Thrace i today deprived of it right to e tabli h,
manage and upervi e it own chool and, due to tate
intervention, the educational y tem ha become a tructure
with complex problem but without the ability to olve them. The

tate it elfi re pon ible for thi ituation.

Although pre- chool education i compul ory today, there i
nota ingle Tur i h indergarten in Evro , Rodopi and Xanthi,
where the Tur i h community of We tern Thrace live ; becau e
the tate and it repre entative government reject application
for bilingual indergarten or
indergarten withinthe Tur i h chool y tem, whichi private
and autonomou . In contra t, the Gree minority in | tanbul,
Gokceada and Bozcaada, whose status and rights are defined
by the Treaty of Lau anne, have their own indergarten .
Furthermore, in our country, Greece, there are entirely private
foreign chool , ucha American or German indergarten .

entirely private bilingual

Primary chool belonging to the Tur i h community in We tern
Thrace lack sufficient teaching materials, school libraries and
teacher . Within the Tur i h chool vy tem, both in primary
chool and in econdary and high chool , the number of
Tur i hle on ha been gradually reduced in the di tribution
of language according to ubject in the bilingual curriculum,
the initial 50-50 balance ha been di rupted, and today the
number of Gree le on exceed thatof Tur i h.

The problem ari inginthe operation and managementof Tur i h
chool tem from the limited dutie , power and re pon ibilitie
of their board , a today board member are carrying out the

imple admini trativeta  and account of the chool .

EU member states. In other words, there is no mechanism at
the EU level to protect the rights of national minorities in face
of the deliberate state policy of our EU member state, Greece,
to eliminate the private and autonomou chool y tem of the
Tur i h community in We tern Thrace.

In addition to the parliamentary que tion cited above, ABTTF
rai e educational problem at the international level through
presentations and reports to the EU, the Parliamentary
Assembly of the Council of Europe, the United Nations, and the
Organi ation for Security and Cooperation in Europe.

The programme implemented by the tate in the 1990 and
early 2000 were aimed olely at improving the teaching of the
Gree language within the Tur i h chool y tem. However, no
tep wereta entoimprove the curriculum in the mother tongue,
Tur i h; no training wa provided for Tur i h teacher wor ing
in the Tur i h-language curriculum. Today, eminar reque ted
by teacher wor ing in Tur i h chool who graduated from
the now-clo ed EPATH on Tur i h-language chool textboo

are not being held. The e teacher are not being given the
opportunity to develop their capacitie through cooperation or
training with educational in titution in their motherland Tur iye.

Although the We tern Thrace Tur con titute approximately 50
per cent of the total population in our region, a tated in the
report, there i only one private Tur i h econdary chool and
one private Tur i h high chool in the prefecture of Xanthi and
Rodopi. Thei ue ofthe demand foranew chool building for the
Xanthi Private Secondary and High School ha been awaiting
a olution for year . The confu ion of authority experienced in
thi regard and the deci ion ultimately ta en to renovate the
exi ting monument- tatu buildingin tead of con tructing a new

chool building al o indicate that the problem of the Tur i h
community in We tern Thrace are being ignored.

In higher education, it ha been reported that the quota y tem
for admission to Greek universities is insufficient in terms of
re ult . Thi i becau e,a are ultof the policie and practice

deliberately implemented by the tate to lower the quality of
education in Tur i h primary chool , our tudent , wholac a
olid ba ic education, fall behind their Gree peer when they
reach univer ity, de pite receiving a good education in Tur i h
econdary and high chool
not have acce to quality education at primary chool level.
The tatei re pon ible for thi ituation.

becau e our Tur i h children do
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An Empirical Assessment of Education of
the Turkish Community in Western Thrace

Introduction

The Turkish community in Western Thrace has long been noted for the problems it faces in the field of education. These problems
are haped not only at the pedagogical level, but al o culturally, admini tratively and ocio-politically. Education repre ent a critical
area for minoritie not only in term of individual ucce , but al oin term of pre erving identity, cultural continuity and ocial
participation.

This assessment is based on the analysis of seven thematic surveys conducted with 360 participants from different types of schools
(public chool , Tur i h chool , indergarten ,and econdary education in titution ).

The e eventhematic urvey areli ted below:

Survey 1: Education Quality, Participation and Identity in Tur i h Primary School
Parent Opinion

Survey 2: Re earch on Parent Experience in Public Primary School

in We tern Thrace: An A e ment Ba ed on

Survey 3: Re earch on Parent Experience in Public Kindergarten

Survey 4: Re earch on the Educational Experience of Tur i h Student in Public Secondary School

Survey 5: A e ment of Educational Quality and Admini trative Functioning in Tur i h Secondary School

Survey 6: A e mentofthe iploma Equivalence Proce in Greece

Survey 7: Turkish Students’ University Experiences: An Assessment of Ethnic Identity, Perceptions of Discrimination and Future
Per pective

Finding regarding the experience of Tur i h tudent tudying at Gree public univer itie have al o been included in thi report.
The assessment aims to provide a comprehensive analysis of the current situation and offer guidance for policymakers.

Thematic Findings

Quality of Education

Survey data reveal that perception of education qualityin tate 1 and 5), educational quality i generallya e eda low. Thi
negative picture tem from a lac of tran parency in teacher
appointments, insufficient up-to-date pedagogical materials,

and problem in curriculum implementation.

chool (particularly Survey 2 and 3) are relatively po itive.
In contra t, perception of quality in public econdary chool

(Survey 4) are significantly lower. In Turkish schools (Surveys

Cultural Integration and Preservation
of Identity

Tur i h chool tand out a ey in titution in term of integration generally appear to be achieved in public chool

pre erving Tur i h identity and u taining cultural belonging.
The main motivation for parent choo ing the e chool i for
their children to learn their mother tongue and trengthen their
tie with their cultural identity. On the other hand, while ocial

overall, there have beenreport of exclu ionand bullyingin ome
ca e . In particular, the 80% demand for bilingual education in
public indergarten i animportantindicator that could increa e
both pedagogical ucce and cultural integration.
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Participation in Management and School

Board Mechanisms

In Tur i h chool , parent ' de ire to participate in the chool
mar edly high (Survey 1 and 5). Thi ituation
indicate a trong de ire to have a ay in chool management;

board i

however, the current y temi inadequate in meeting thi need.

Curriculum and Teaching Materials

The curriculum implemented in public econdary chool
(Survey 4) ha been negatively evaluated by 50%, particularly in
term of hi tory teaching. It ha been tated that the teachingi
pre ented within a one- ided ideological framewor , far from the
principle of plurali m and impartiality. It ha been reported that

Diploma Equivalence and Perception

of Discrimination

The i ue of diploma equivalence addre ed in Survey 6i a
critical indicator in term of the y tem’ perception of fairne

Although the 87 per cent profe ional practice rate following
equivalence pre ent a po itive picture in term of tructural

It how that demand for thi type of programme i wea erin
public chool ; thi indicate either a low level of ati faction
among parent or a lac of information about participation
mechani m .

there are al o eriou tructural problem in Tur i h chool
(Survey 1) regarding the implementation of the curriculum
how that tudent are at a
di advantage both pedagogically and culturally.

and teaching material .Thi

functioning, the 39 per cent perception of di crimination and
lac of tran parency regarding the proce undermine the
system’s credibility. This finding points to an issue that has not

only technical but al o p ychological and ocial dimen ion .

Higher Education and the Experiences of

Turkish Students

The experience of tudent belongingtothe Tur i h community
in We tern Thrace at Gree univer itie (Survey 7) are generally

egalitarian. It begin with aregi tration proce .However, ome

e The registration process ha generallybeena e eda

trace of micro-level di crimination are encountered during the
proce

mooth and fair.

e In the academic environment, indirect or questioning attitudes of teaching staff towards Turkish identity have been reported,

albeitin a mall number of ca e .
*  Friendships are largely po itive or neutral.

* In terms of future prospects, tudent are equally divided: half cannot ee a future for them elve in the country, while the
other half are hopeful. This situation reflects Turkish youth’s lack of faith in the opportunities offered by the system and their

perception of ocial in ecurity.

Findings Consistent with the
Theoretical Framework

The data obtained are directly related to the fundamental concept of educational ociology:

O In the context of the “hidden curriculum,” the uppre
y tem.

OO The concept of “In titutional
academic environment .

i crimination” and “Microaggre

ion or di regard of identitie point to the ideological a pect of the

ion” explain the form of indirect exclu ion een particularly in

0 When viewed through Bourdieu’s concepts of “cultural capital” and “field,” it is evident that Turkish students, despite entering

the higher education system, are unable to attain an effective position within it and are marginalised within the system.
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General Assessment and Policy

Recommendations

Areas of Concern

[0 The inadequacy of the curriculum in term of content and impartiality i particularly evident in hi toryle on .

[0 Teacher appointment and educational material create eriou

tructural inequalitie in Tur i h chool .

O The high demand for bilingual education in tate indergarten demon trate the direct lin between cultural integration and

pedagogical ucce

[0 Parental involvement in managementi limited; communication problem are particularly evident among group with low Gree

language proficiency.

Policy Recommendations

Conclusion

The problem experienced by the Tur i h community in We tern
Thrace in the field of education are not limited to technical
deficiencies at the school level. The problems are concentrated
in multidimen ional area uch a cultural repre entation,
in titutional participation, language of in truction, curriculum
equity and future ecurity.

The findings reveal that some formal equality provisions within
the system have not been sufficiently internalised in practice and

that cultural en itivity remain wea . Thi ituation highlight
the need to re tructure education not only academically but al o
interm of e tabli hing ocial ju tice.

Comprehen ive and en itive education policie that are
implemented will both re pond to the demand of the Tur i h
community in We tern Thrace for equal citizen hip in education
and contribute to deepening ocial cohe ion in Greece.
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Education of the Turkish Community in
Western Thrace - Thematic Assessment
Table

Thematic Area

Key Findings

Problems / Challenges

Policy

Recommendations

1. Quality of Education

Relatively positive in
state schools, low in

Turkish schools

Lack of transparency in
teacher appointments,

insufficient materials

Review of teacher

policies, material support

2. Cultural Adaptation
and ldentity

Preservation

Turkish schools are
important for cultural

identity

Lack of bilingualism in

public kindergartens

The expansion of the
bilingual education

system

3. Participation in

management

High demand for
participation among

Turkish parents

Ineffectiveness of
participation
mechanisms

inaction

Ensuring the legal
security of council

structures

4. Curriculum and

Materials

History curriculum lacks

pluralism

One-sided history
narrative, lack of

materials

Curriculum reform
(multicultural and

pluralistic content)

5. Diploma Equivalence

and Discrimination

Despite equivalence,
39% perception of

discrimination

Non-transparent

process, lack of trust

Establishment of
independent oversight
mechanisms

establishment

6. Higher education
Experience

The registration process
is fair; there is no
micro-discrimination

within the process

Indirect exclusion in the
academic environment

indirect exclusion

Cultural awareness

training, support units

7. Future Perspective

Students are divided into
two groups
(hopeful/hopeless)

Social insecurity, feeling
of exclusion within the

system

Positive policies for
equal employment,
psychosocial support

8. Parental involvement

In Turkish schools

high desire to participate

Language barrier, lack of

knowledge

Participatory
management,
awareness-raising

activities

Overall Assessment

¢ General Trend: Structural inequalitie in education are concentrated in cultural, pedagogical and managerial area .
* Key Themes: |dentity, repre entation, equality, in titutional participation and future ecurity.
e Strategic Orientation: Implementation of plurali tic, participatory and culturally en itive policie .
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